1

2

DCMP is funded through the US Department of Education so all our services are free of
charge. We are administered through the National Association of the Deaf.
We are a free online library of over 8,000 educational videos. Our media is captioned for
deaf and hard of hearing and described for blind and low vision. We also have many
Spanish titles in our collection.
Anyone who works with students or has a child with vision or hearing loss can sign up for a
free account and access all our resources. www.dcmp.org
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Transition is a verb, which means action. It is not meant to be a passive activity.
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What is transition? How do you measure if your student is successful? Is it going to
college? Is it getting a job? Is it about living independently? The transition to all of these
scenarios might look very different for each person. Depending on where the student
comes from and their experience in the world, their ability to transition will vary. And their
success will be defined differently.
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Whatever the transition‐ there is fear as we move into the unknown.
How do we help people make that big leap? What are some ways we can help build their
self‐awareness and advocacy skills that will allow them to let go of what is holding them
back and make the leap? Students who are more self aware will be more likely to have
good self determination and self advocacy skills.
What are some issues you see with D/HH students transitioning out of high school?
First lets do some reality checks…
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This is ideal, but what happens when this is not the case? Students graduate high school
with little ability to decide what they want to do with their life. If they do know what they
want to do, their dream/goal might not be something that is based in reality… meaning the
goal/dream might be unrealistic based on their skills and abilities.
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While Map It will help students as they learn more about themselves, this program won’t
fix all the problems your students have to! You know this already because if transition
curriculum worked, you wouldn’t see the issues you are seeing.
That being said, Map It is unique because it is the only transition training out there that
was created with deaf/hh individuals in mind.
Map It was created under a federally funded project, pepnet2. When their funding ended
in 2016, DCMP partnered with them and took over their online modules so that the work
and resources could live on.
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Many students grow up with all of their decisions made for them‐ they never have to make
hard decisions‐ informed decisions, on their own. Students become dependent on
teachers, family, and their support system. Once they complete high school they lose much
of this support system and are left with few skills to apply when making decisions on their
own. When students are faced with circumstances where they must make life choices,
they are either paralyzed and don’t know how to make a decision (and look for others to
help them), or they move forward with making a decision without giving it the appropriate
thought and consideration that is necessary.
Students may finish high school without realistic and obtainable goals in place. They may
go to a VR counselor seeking assistance in obtaining training, continuing their education, or
getting a job. But they may have little experience making their own informed decisions in
the past. They likely need to take a couple steps back and learn more about themselves in
order to really understand how to move forward. This is where Map It will come in…
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Map It is an interactive online training program that is broken into 3 parts: Who Am I,
What do I Want, and How Do I Get There. These three components build on one another
and allow the consumer to develop a better understanding of who they really are. Let’s
meet Sam and let him tell you more about Map It….
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(http://elearn.dcmp.org/mi/start_here/intro_to_mi.php) This gives an overview of the
training.
As you can see, Map It is unique because these students are the guide! Young adults
leading other young adults through this program… they serve as a type of mentor/role
model for your consumers to watch throughout the training.
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Across the top are:
Start Here
Who Am I
What Do I Want
How Do I Get There
Certificate
These take you to each section of the module.
Down the left side is the menu for that section. Click on an item and it will expand to show
sub categories. Once a section is complete there will be a check mark next to it. This allows
students to see where they left off the last time they worked on the module.
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Character Profiles: 12 fictional characters that students/consumers can follow through the
training to get sample ideas for the questions they must answer. These characters have
different communication styles, hearing losses, and identities.
Resources: Extra videos, blank PDF copies of assignments, other resources/PDFs
Glossary: A glossary of new vocabulary words produced in American Sign Language
(English voice narration)
Portfolio: An online portfolio for saving all student work. Easy to print for use at IEP
meetings, VR appointments, etc
Assessments: These assessments aren’t meant to provide a formal diagnosis but to be
used as a tool to help consumers start to think about jobs that might fit them.
Assessments include values, personality, and self‐determination.

13

Map It uses 12 characters throughout the training. Each character has a different type of
hearing loss, communication mode/preference, and skill set. All students have different
goals/plans in life after high school. Map It follows these students on their journey and
makes their answers to all questions in the training available for students to look at should
they get stuck when answering their own questions.
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Some of the crew in Map It have video introductions. Steven is an example of a student
who is hard of hearing, has an implant, and uses simcom for his communication mode.
http://elearn.dcmp.org/mi/start_here/meet_the_group.php
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Not all actors have video introductions– Can read more about Patrick on his page.
http://elearn.dcmp.org/mi/start_here/meet_the_group.php
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Many students don’t spend a lot of time thinking about who they are up to this point in
their lives. Often they are told what accommodations they need, how to communicate,
and maybe what they will be in life. Students need to do some self analysis to understand
themselves; their desires and needs.
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Then we introduce the user to a new topic in the training, we provide the definition
(demonstrate the signed glossary), an explanation of the concept with visuals, provide
examples, and then ask students to answer a few questions related to that material.
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For example, the first page of the section about being deaf or hard of hearing, starts with
the definition. Clicking on the blue hyperlink will call up a glossary video of the term and
provide a definition.
Once the individual understands the new vocabulary word (or learns the definition we are
using for this training), they move on to examples.
Some words in the glossary are: abilities, accountability, achievable, career, decision
making, disclosure, empower, interpersonal skills, network, outgoing, roadblocks,
standards, strengths, etc.
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Remember those 12 characters we mentioned at the beginning? All 12 discuss their
identity and share their experience as a deaf or hard of hearing person. Here are three
examples. Students click on each student (hover) and learn about their communication
styles and hearing loss.
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After seeing how the student actors identified their hearing loss and ways they
communicate, the student now has an opportunity to do similar reflection.
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Student now apply what they learned about their hearing loss and communication style
and apply it to their own life in three domains. If they are stuck‐ they can see the answers
the 12 characters provided for these same questions.
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Students learn the difference between hard and soft skills. The individual watches
examples of hard and soft skills and self‐reflects/evaluates their level of strength or
weakness in each category.

25

http://elearn.dcmp.org/mi/who_am_i/f1.6.6a_hard_skills_your_turn_2.php
This video talks about the hard skill of reading. The students go through an assessment of
their hard skills then one of their soft skills.
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After an individual completes their hard and soft skills rating, a list of the skills rated show
up here with the number value they selected. If I student scores low in an area‐ there is
room for improvement and specific activities or content can be shared to help the person
increase their skills in this area. If they score high in an area, this might be something they
hone in on when they are looking for employment.
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After an individual looks at their hard and soft skills (strengths and weaknesses) they begin
to evaluate why those are important. How will their weaknesses impact their future. The
video narrator invites students to ask for assistance in areas of weakness… and to continue
to work on areas of strength so they continue to be a strength.
For example a student who struggles with math but wants to be a computer programmer
will have problems. Many students don’t realize how important math is in computer
science.
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Some students have little experience working with people around them in pursuit of a
common goal. If an individual is not heavily involved in their transition process, they might
not understand how best to develop a support team, and might misunderstand their own
role as part of that team. VR plays a critical role in the life of a deaf/hh individual who is
seeking services. Helping individuals develop their schema of the employment team will
enable them to better understand your roles and responsibilities in the process.
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Often times individuals have a hard time seeing themselves as others might see them. By
answering all the questions, completing the assessments, and sharing those with their
team, individuals are able to start to compare how their view themselves as compared to
how those around them might view them. This is a really important skill to learn/practice
to develop for employment. If an individual is unable to take feedback from an employer on
what he/she is noticing in their work habits, this could have a negative impact on their
employment.
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This standard values assessment was translated into American Sign Language. Students go
through a list of 21 questions to help them evaluate their values.
http://elearn.dcmp.org/mi/who_am_i/f1.11.2a_value_assessments_intro.php
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http://elearn.dcmp.org/mi/who_am_i/f1.11.3a_assessments_1.php
There is no exact science to assessments like this, and they are really to be used as a form
of exploration and not a form of diagnosis. It is important not to pigeon hole a person
based on their results because their values and personality might be changing daily as they
learn more about themselves and what they want to do in the future.
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When an individual knows more about their own values, they get a better idea of the type
of work/college/training they might want to pursue. While this assessment, alone, will not
give individuals answers on what to do, it will help them reflect on what is or is not
important to them.
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http://elearn.dcmp.org/mi/who_am_i/f1.12.1a_personality_assessments_intro.php
Personality assessments help us understand what makes us who we are. An individual
taking this assessment will receive a 4 letter code that can be used to start their exploration
of careers. This assessment was adapted from the Myers Briggs Assessment.
There is no exact science to assessments like this, and they are really to be used as a form
of exploration and not a form of diagnosis. It is important not to pigeon hole a person
based on their results because their values and personality might be changing daily as they
learn more about themselves and what they want to do in the future.
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http://elearn.dcmp.org/mi/who_am_i/f1.12.2a_personality_assessment_1.php
This assessment helps students to understand their personality.
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When the individual finishes the assessment, they receive a 4 letter code. This code can be
used to learn more about his/her identity. For example, take a look at this description for
INFJ. The individual can look at that list and see if it helps describe who they are. This code
comes back again in Section 2 when the student begins to explore jobs/careers.
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When a student finishes this section, he will have learned about the above items. Through
various videos, interactive questions, assessments, and sharing his answers with his team,
he should have a better understanding of what makes him who he is. This knowledge is
foundational as we move into the next section.
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Knowing the difference between wanting something and being able to really attain
something is a skill that needs to be developed in transition aged youth. Many times
students are unable to tell the difference between something they can or cannot do. This
section guides the student in developing realistic goals based on the new information they
learned in section 1. Using their strengths, weaknesses, hard and soft skills, individuals can
look at their future goals and decide if they are realistic.
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In this section, the individual learns how to begin to think about possible careers and jobs
that will be a good fit.
http://elearn.dcmp.org/mi/what_do_i_want/f2.3.3_planning_your_career.php
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One of the ways to learn more about if a career is a good fit is to try it out. When an
individual takes a part time job or volunteers in a particular field, he/she learns more about
what it would be like to work in that career.
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As you all know, another way to learn about a job is to do job shadowing. In this video the
narrator explains the concept of job shadowing and why it can be so beneficial.
http://elearn.dcmp.org/mi/what_do_i_want/f2.3.7.1a_job_shadowing.php
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Remember how we talked about the four letter personality code in section 1? This is
where the code comes back in as the student begins to explore possible career/job options.
Using the code, they can get a short list of possible jobs that might match their personality.
This list comes from Virtual Job Shadow (https://www.virtualjobshadow.com/)
Again, everyone is different, so this list will not necessarily fit all individuals.
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Here is an example of the jobs associated with INFJ personality code. They will use these
main career areas to start their search for employment related options.
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How can we use that code and that list to help us find a job?
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Brooke explains the concept of career clusters. After watching the video, students have the
opportunity to browse through the career clusters to learn more about other possible jobs
in that cluster. Students then choose three clusters to focus on and learn more about in
the following activities.
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Students can click through the 16 career clusters and see 8 jobs associated with each
cluster. They can use this as a starting place to get ideas of jobs they want to learn more
about in Career Central.
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Students must select 3 career clusters they want to explore further. Based on their
selections, they will research this career/job in Career Central to find out if that job would
be a realistic option.
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Aside from what the students *wants* to do, it is important for them to keep these
questions in mind as they explore more about that field. As a VR counselor/ job coach, you
could help them develop their answers to these questions more in depth so they know
what they are looking for better.
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Within Career Central we link to a website called Virtual Job Shadow. This takes you to an
external site that will give you access to information about thousands of jobs.
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For each job the student identifies, they must answer the above questions to see if it is a
good fit. Just because it is interesting to them, does not mean it will be a good match. This
form asks students to consider many possible factors that are important while searching for
the right job.
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Working with VR to develop goals for employment is an important part of the process of
finding a job that will be a good fit.
http://elearn.dcmp.org/mi/what_do_i_want/f2.9.1_introduction.php
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In order to plan for goals, an individual must set short and long term goals. We model this
process by using Darcie and following how she identified steps in becoming a nurse.

What will Darcie do first?
Step 1
Research schools with a nursing program on Career Central
Interview my aunt
Check with team about soft/hard skills
What I can do right now (short term)?
Step 2
Improve my grades in math.
Hand in all my homework on the due dates.
Study every night, Sunday through Thursday.
Take study breaks on Friday and Saturday.
Use the tutor for my science class to make sure I keep my good grade.
Graduate HS with at least a 3.2 GPA.
What I can do in the future (long term)?
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Step 3
Make appointment with VR.
Work with my guidance counselor to find three schools to apply to.
Figure out how much college will cost.
Ask my parents if they can help me financially with school.
Talk to my guidance counselor to learn about scholarships.
Sign up for the ACT test.
What could stop me from achieving this goal?
Step 4
Earning less than a 3.2 GPA.
Not completing 4 years of English.
Not passing the Math courses required for the program.
Not learning about the technology for deaf people in medical areas.
Not advocating for myself with people who think I can't become a nurse because I am
deaf.
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After seeing how Darcie broke down her goals, the individual is asked to take their career
goal and break it down. We also built in a question to look at possible roadblocks that
could prevent a person from achieving a goal. We model possible roadblocks‐ and what to
do when you encounter one‐ in the next section.
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When an individual does not have strong skills, they are less able to manage roadblocks
that show up in their path. Being able to identify a problem, evaluate options, and figure
out a new plan, are all important skills one must learn. This is especially true when a
person is trying to find a job and are encountering barriers due to their hearing loss, mode
of communication, or other issues that might show up.
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After completing this section, students will have learned about the above items. Having
learned how to write manageable goals in this section will be important and they look for
specific jobs in the next section.
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Section 3 is all about how to develop the self‐advocacy and self‐determination skills
needed as they move forward with their life after graduation. Whether the person is
interested in continuing on to training/college or moving on to employment, it is important
to develop these skills found in this next section.
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http://elearn.dcmp.org/mi/how_do_i_get_there/f3.2.3_why_is_it_imp.php
This video gives a brief explanation of what Self‐Determination is.
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http://elearn.dcmp.org/mi/how_do_i_get_there/f3.3.1_self_determination_and_self_advo
cacy.php
This video explains the difference between self‐determination and self‐advocacy. It is
important for a student to learn to know what he wants and then learn to explain what he
wants to others. Those are two very different types of skills. The ability to know about
oneself and find a job that seems to be a good fit is only half the battle. Being able to
explain your interests to someone is more difficult. This skill is really important because it
gives the team members and opportunity to give feedback if they think this particular goal
is not a good fit.
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Once students become self determined and practice self advocacy, it is important that they
know how the law will support them.
Making this content accessible to emerging readers is very difficult. We tried to simplify it
down to its most basic part‐ but still we feel students might struggle to understand what it
means. We are hoping with the addition of videos they will have a better understand than
they started with!
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While the materials in Map It up to this point are the same for all students, this is where
the training branches off in two directions. If the student is college bound or wants to learn
more about training programs, they would select that option. If the individual wants to
learn more about the world of work, they select that option. The content is parallel
between both paths, often, but the examples and videos are designed for one specific path
and are not the same between the two. Ideally, a student would go in and look at both
paths just to be familiar with both options in case they ever decided to change their
direction.
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When we asked our stakeholders for common issues they faced with their students and
consumers, the concept of disclosure (in one form or another) came up often. The ability to
tell people that you have a hearing loss and need accommodations is not easy. Knowing
when to disclose is another challenge. This section guides students on the importance of
disclosure, and explains that how and when will be different for every person.
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Providing examples of others disclosing will help the individual get a sense of how to do so.
Here is an example of one disclosure story.
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Accommodations, disclosure, identity… all of this leads to the act of looking for a job.
Where can an individual look to find out more about specific types of jobs?
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Remember back to Section 2‐ we visited the Career Central site to learn more about jobs in
the career clusters. Students had to identify three jobs they wanted to learn more about.
Now that they have learned more about their career goals, their rights to accommodations
and access, how to disclose, and their rights, students will go in to Career Central again and
look for specific jobs they want to explore. There is even a live listing of jobs on this site
that consumers can read more about, apply to, or simple learn how jobs are listed.
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For each job there is a career description, required education, earnings, future outlook,
additional links, school search, job/internship, and FAQs.
There is an initial video overview then several follow up videos Q & A.
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There are so many jobs that an individual might want to research. As they do so, it is
important to keep in mind whether the job will fit with everything they have learned about
themselves in the last three sections of Map It. Based on what they learned, we created a
short check list for consumers to fill out to get a quick glance of whether or not this job
would fit them.
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Working through this sheet with your consumers might be helpful. After seeing how they
answered all the questions in the training to this point, you can help them accurately
identify if a job they want to explore is a good fit. A consumer might identify a job that
would be a great fit, but will not meet their level of education, their abilities, or their long
term goals. Helping consumers work through this process might allow them to see why a
specific job will or will not be a good match for them.
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Sometimes an individual needs a little extra assistance. While this is just a snapshot of
some of the additional agencies people might work with, it is meant to be a starting place‐
to plant the seed for consumers about these entities.
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Getting a Job is another pn2 training module that focuses on what a consumer needs to
know to get a job! As consumers finish the Map It training, they are automatically sent
over to the Getting a Job training (they won’t realize it is a separate training). Once they
finish GAJ they will get a verification form from that program. They will need to go back to
Map It to finish up and get a verification form for that training as well.
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Getting a Job is another module developed by pn2, which focuses on employment. It
contains 19 videos that talk about such things as preparing for an interview, hard and soft
skills, and much more. All of these videos are in the DCMP regular library in both English
and Spanish. (https://dcmp.org/series/478‐getting‐a‐job).
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As your consumer works through Getting a Job, they can see sample cover letters,
resumes, thank you letters, and job applications. There are blank templates for you to use
with them if you think they could benefit from a little extra practice or they need a little
extra help. (https://dcmp.org/learn/466‐getting‐a‐job‐module)
Map It also has a full teacher’s curriculum available online. (https://dcmp.org/learn/538‐
map‐it‐teacher‐curriculum)
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Once students completes section 3, they will have been exposed to all the above items.
While some of these items might not apply to your consumers because they have already
graduated from high school, the concepts are ones that can apply to other situations in
their lives.
Some of the lessons may need to be revisited as the consumer learns more about himself.
Getting a Job is a great way for a job coach to work with their consumers to develop
specific skills that are needed to apply, interview, secure, and keep a job.
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Once consumers complete GAJ (unless you instruct them to go straight through Map It
first) they will see this closing video and be ready to get their verification of completion.
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Once consumers finish Map It they will receive this verification of completion. This can be
given to you as proof that they did the work required to complete the training. It is
important to note, however, that there are no right or wrong answers in Map It, so this
verification form does not suggest they understood everything clearly or that they
answered every question accurately/completely. If you want to see how a consumer
answered, please review their portfolio
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So maybe the question isn’t about a “successful” transition as much as it is about a
meaningful one. When a student gains the ability to understand more about himself and
can make better informed decisions… we can’t promise it will lead to success.. But we can
assume it will lead to a life led with more purpose and direction.
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